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Abstract  

In this day and age, there are several factors that make engaging in speaking activities 
in the classroom a challenging task (Tanveer, 2007; Al-Seghayer, 2014). Therefore, to 
prevent these difficulties, one of the alternatives EFL teachers can adopt is vlogging, 
which consists in filming yourself while narrating your thoughts or daily experiences 
and then publishing it on the internet. Vlogging can be used in and outside the EFL 
classroom as an opportunity to create an authentic and meaningful atmosphere filled 
with opportunities to use the language creatively through collaboration (Astriani, Lio 
and Badara, 2017). This study addresses is vlogging and its implications on fluency 
and motivation in the EFL classroom. Additionally, it aims to demonstrate that through 
vlogging: (1) the learners’ oral fluency can be enhanced; and (2) EFL students will be 
more motivated to creatively convey their ideas and thoughts by producing L2 output. 
To tackle with these aims, Instagram was chosen as the social networking platform to 
accommodate the speaking practices of 5 adults (ages 21 to 25), whose L1 is Catalan, 
with a B1 English level (CEFR), throughout a month. The instruments used to analyse 
the results obtained are: a pre and post oral production tests, the vlogging tasks 
assessed by teachers, and a self-motivation questionnaire. After having carried out the 
implementation, it can be concluded that by means of vlogging, knowledge has been 
internalised (Bonk and Cunningham, 1998); student talk time has increased (Huang, 
2015; Watkins, 2012), and their L2 proficiency has been enhanced (Iqbal Ali Akbar 
Hakim, 2016). 

Key words: vlogging, multiliteracies, fluency, motivation.  

Resumen  

En esta época, hay varios factores que hacen que participar en actividades de 
expresión oral en el aula sea una tarea desafiante (Tanveer, 2007; Al-Seghayer, 2014). 
Por tanto, para prevenir estas dificultades, una de las alternativas que pueden adoptar 
los profesores de inglés como lengua extranjera es el vlogging, que consiste en 
filmarse mientras narras tus pensamientos o vivencias cotidianas y luego publicarlo en 
internet. Los vlogs se pueden utilizar dentro y fuera del aula de inglés como lengua 
extranjera como una oportunidad para crear una atmósfera auténtica y significativa 
llena de oportunidades para usar el lenguaje de manera creativa a través de la 
colaboración (Astriani, Lio y Badara, 2017). Este estudio aborda el vlogging y sus 
implicaciones sobre la fluidez y la motivación en el aula de inglés como lengua 
extranjera. Además, tiene como objetivo demostrar que a través del vlogging: (1) se 
puede mejorar la fluidez oral de los alumnos; y (2) los estudiantes de inglés como 
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lengua extranjera estarán más motivados para transmitir creativamente sus ideas y 
pensamientos mediante esta segunda lengua. Para afrontar estos objetivos, se eligió 
Instagram como plataforma de red social para acoger las prácticas orales de 5 
participantes, de entre 21 y 25 años, cuya L1 es el catalán, a lo largo de un mes. Los 
instrumentos utilizados para analizar los resultados obtenidos son: pruebas pre y post 
producción oral, las tareas de vlogging evaluadas por los profesores y un cuestionario 
de automotivación. Después de haber realizado la implementación, se puede concluir 
que a través del vlogging se ha interiorizado el conocimiento (Bonk y Cunningham, 
1998); El tiempo de conversación de los estudiantes ha aumentado (Huang, 2015; 
Watkins, 2012) y se ha mejorado su dominio de L2 (Iqbal Ali Akbar Hakim, 2016). 

Palabras clave: vlogging, multialfabetización, fluidez, motivación.  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1. INTRODUCTION 

One of the primary goals of teachers is to enable learners to communicate and 
fluently to convey their ideas in the second language. However, engaging in speaking 
activities in the classroom is sometimes challenging due to factors such as: lack of 
confidence and anxiety (Tanveer, 2007) or limited class time (Al-Seghayer, 2014). In 
this line of thought, it would be less complicated for learners to get involved in the 
process if they were able to use technology both inside and outside the English as a 
Foreign Language classroom. In other words, technological devices could be used to 
engage in communicative activities with remote audiences (Zarei, Hussin and Rashid, 
2015). 

Knox, Anderson-Inman, Terrazas-Arellanes, Walden and Hildreth (2015, p.104) 
named new forms of literacies facilitated by digital technology developments as “New 
Literacies”. Some widely known examples of new literacies are: blogging, instant 
messaging, social networking sites, photo sharing or digital storytelling among others. 
Nevertheless, within this field of study, this dissertation will focus on vlogging, which 
consists in filming yourself while narrating your thoughts or daily experiences and then 
publishing it on the internet.  

Vlogging can be used in and outside the EFL classroom as an opportunity to create 
an authentic and meaningful atmosphere filled with opportunities to use the language 
creatively through collaboration (Astriani, Lio and Badara, 2017). Video vlogging, which 
can be thought of as an extension of blogs, consists in recording yourself and sharing it 
on social networking sites but, compared to the former, vlogging creates a richer multi-
media environment due to the fact that it includes images, voice and music.  

Therefore, what led me to work on this field is the fact that vlogging provides 
learners with the opportunity to take an active role and be communicative outside the 
EFL classroom. In fact, the challenge of finding ways of practising oral communication 
out of the academic contexts are widely discussed (Watkings, 2012). Furthermore, due 
to the current pandemic, many restrictions have been put forward that prevent learners 
from gathering together in pairs or even groups during lessons, which makes 
communication chances among peers even more unlikely. 

All in all, it should be highlighted that technology can be used as a tool to enhance 
literacies, and thus, communication. As vloggers, the learners’ goal would be to 
communicate, to transmit a message and to share their identities. Teachers, on the 
other hand, would not just be evaluators but they would also take the role of 
participants in this ongoing conversation. 
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2. THEORETICAL FRAMEWORK  

2.1.Multiliteracies: vlogging 

Literacy, understood by Kern (2000), is the socially and culturally-situated practices 
that allow people to understand the meaning of texts. Thus, literacy must be dynamic 
since it depends on factors such as culture or community. Therefore, were we to 
understand this term through a Foreign Language perspective, not only does literacy 
involve the learning of vocabulary or grammar, but also its involvement with the 
processes by which that language is conceived and including its ambiguities.  

It is crucial to seek a definition that encompasses the contextual, social and cultural 
aspects of literacy. To meet the necessities of today’s society, communication through 
technology should also be included in the discussion of what falls under the umbrella of 
literacy. Thus, the term “multiliteracies” was coined by Cazden et al. (1996, p. 63) as 
“the multiplicity of communications channels and media, and the increasing saliency of 
cultural and linguistic diversity”. Accordingly, some examples of new literacies 
facilitated by digital technology are blogging, instant messaging, social networking 
sites, photo sharing or digital storytelling among others (Knox et al., 2015). 

Cazden et al. (1996) recognised multiple ways of creating meaning and 
communication, among which, they included modes such as the visual, aural, spatial, 
gestural and behavioural. Consequently, so as to legitimise new literacy practices in 
research and pedagogy, the available resources of multiple modalities should be used 
and recognised as “dynamic representational materials and tools for ‘designing’ and 
then critically ‘redesigning’ identities, opportunities, and futures as global citizens of an 
increasingly connected yet diverse world” (Leander and Boldt, 2012, p. 23).  

Therefore, from an educational perspective, it is useful to capitalise on the concept 
of Multiliteracies in the classroom since they symbolise a means by which students can 
be politically and culturally empowered (Provenzo et al., 2014). In other words, it is by 
means of these new literacies that current and unfamiliar perspectives can be brought 
into the classroom. Additionally, through these less traditional types of texts, learners 
have innumerable new ways of expressing their thoughts and tools to decipher the 
world surrounding them. 

As mentioned above, vlogs are recordings in which people talk about themselves 
and share what they do on a daily basis, and can then be considered a part of 
multiliteracies, as it entails agency and new communication channels (Richardson, 
2011).  

Wide varieties of video creation techniques exists; one of these is conversational 
vlogging (Aran, Biel, and Garcia-Perez, 2013), which consists of presenting a 
monologue-like setting in which the speaker talks in front of the camera. It must also be 
taken into account that once the video is recorded, the vlogger may edit it before 
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publishing it in order to combine several shots with images or include text titles. These 
should be perceived as communicative signals (Aran, Biel and Gatica-Perez, 2013), 
which are multiliteracy choices that EFL teachers should be in charge of transmitting to 
their students.  

Furthermore,  blogs, which serve as a kind of portfolio, enable learners to publish 
their own ideas through writing, to discuss group assignments, to peer review, to 
collaborate and also to manage their own digital portfolios (Churchill, 2009). 
Additionally, Lowe and Williams (2004) state that these e-portfolios create a two-way 
communication between the readers and the author, creating learning communities in 
which its members can share their opinions, make comments or discuss issues 
(Efimova and Fiedler, 2003). Although the former authors wrote these lines referring to 
blogs, this could perfectly be applied to vlogs or video blogs. The only difference is the 
channel through which the communication is established. 

From a socio-constructivist perspective, learning occurs when students interact 
socially and internalise the information obtained from these interactions. In this line of 
thought, vlogs would facilitate internalised knowledge through social interaction (Bonk 
and Cunningham, 1998). Likewise, video technology reasonably facilitates computer-
mediated communication for language students since it includes the visual appearance 
of the speaker (Godwin-Jones, 2003) 

2.2.Studies on vlogging in EFL contexts 

Gee (2003, p.27) introduced the concept of “Affinity Groups”, later referred to as 
“Affinity Spaces” (Gee, 2004, p.67), so as to illustrate the areas that Internet users 
gather together and share their interests and affinities. Therefore, in these virtual 
spaces, people interact around a shared passion. 

Where the learners’ identity is concerned, not having a good grasp of a language 
can interfere between what the students conceive of as their real identity and their 
performance in front of others due to their lack of oral or written proficiency. This 
discrepancy may hinder the speaker’s ability to communicate or follow a conversation 
and can therefore lead to unfortunate misunderstandings. It is claimed by Lam (2000) 
that these misinterpretations can enforce negative feelings such as failure or 
inadequacy among language students. Therefore, it is easier for learners to take an 
active role in online spaces and thus more freely express their core identity since they 
do not necessarily have to identify themselves as language learners but as active 
agents discussing a common interest. 

Besides, as mentioned above, the content involved in an affinity space generates a 
common interest, which is in turn the basis upon which users interact with each other. It 
is critical to mention that researchers claim that video blogging plays a very important 
role in the development of interaction between learners using the same target 
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language (Aydin, 2014). A study by Shis (2010) reveals that vlogs’ effectivity in terms of 
student satisfaction in the field of English as a Second Language is quite remarkable 
and thus, it boosts motivation. Also, in terms of self-expression and self-evaluation 
(Trajtemberg & Yiakoumetti, 2011); and in increasing student talk time (Huang, 2015; 
Watkins, 2012). Likewise, other reports have proved that video blogging is likely to 
boost the learners’ L2 proficiency as well (Iqbal Ali Akbar Hakim, 2016) 

Therefore, through vlogging, learners can construct and explore their identities while 
practising and unconsciously acquiring language skills such as fluency. Besides, it 
even provides opportunities for them to socialise with their peers and increase their 
motivation. 

3. OBJECTIVES 

This project aims to examine the effects of vlogging on: 
a) Spanish adult EFL learners’ oral fluency 
b) EFL student motivation to convey ideas and thoughts by producing L2 output. 

4. METHODOLOGY 

4.1. Context 

This study was conducted during a period of approximately 1 month at a language 
centre in Valencia. The centre teaches almost 450 students with the age range from 
kindergarten children to adults. Due to the current pandemic, all classes are 
composed of less than ten students, according to their level in order to meet the 
sanitary requirements.  

Despite having 2 weekly lessons of 1 hour and 30 minutes each, the pandemic has 
not allowed the students to interact and engage with each other face-to-face, and that 
has become a detrimental  issue when it comes to practising oral production. Hence, 
alternative ways of engaging in oral production  needs to be investigated so as to help 
learners develop their oral production skills outside the EFL classroom. 

Regarding the participants’ profile, this study was piloted and conducted on a group 
of 5 adults (ages 21 to 25), whose L1 is Catalan, with a B1 English level, according to 
the Common European Framework of Reference (CEFR). The course they are taking 
at the centre is fully conducted in English and their reception skills, both oral and 
written, are quite competent. When it comes to oral production, the students feel the 
amount of time devoted during the weekly lessons, does not allow them to fully 
optimise their oral production. This was aggravated due to security measures because 
of the current pandemic. 
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4.2. Design and justification of the application 

It is known that social networking sites have recently undergone a huge increase in 
the amount of users that create an account so as to improve their EFL proficiency, and 
one of these is Instagram (Wesch, 2010; Instagram Press, 2017). In fact, it is asserted 
that Instagram is progressively becoming quite popular among social media users due 
to the fact that it allows each of user to easily record themselves and post it 
instantaneously (Okada et al., 2017). In addition to being totally free, it is possible to 
view other user’s photos and videos, and reply to them by commenting or liking their 
posts. This collaboration generates a supportive learning space, which, in turn, 
inspires learners to continue practising a given foreign language (Muhonen and 
Kujanen, 2018).  

By creating a supportive learning community, studies have shown that learners will 
improve their interactiveness and self-expression (Armstrong & Retterer, 2008; 
Trajtemberg & Yiakoumetti, 2011; Muhonen and Kujanen, 2018). In other words, by 
creating a collective Instagram account where learners will share their videos, it will be 
possible to expand  the learning community outside the classroom walls.  

In light of the above, it can be concluded that Instagram is a fairly adequate social 
networking platform to accommodate speaking practices, expose learners to authentic 
output and boost their motivation simultaneously (Aloraini, 2018; Wulandari, 2019). 
Thus, using this social media site would help us meet the main aim of this piece of 
research, which is to prove that, through vlogging, EFL students will be more 
motivated to creatively convey their ideas and thoughts by producing L2 output outside 
the classroom. 

4.3. Procedure 

4.3.1.The pre and post oral production test 

Before and after the implementation of the vlogging project, each learner would 
take an individual oral production pre and post-test in order to examine the influence of 
vlogging on their oral production. This test is similar to the IELTS speaking test part 
two. First, participants are provided with a topic card; then, they would have 2 minutes 
to take some notes and plan their speech; after that, each student would have 2 more 
minutes to present their topic individually in front of the teacher. The topics include: 
your family, your free time, or the environment, among others. 

Thus, the aim of these tests is to examine the final score obtained by learners 
before and after the implementation of the project. This will help to gauge EFL 
proficiency and fluency. 
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4.3.2.The vlogging tasks 

Throughout the course of a month, the learners would need to upload 3 video blogs 
every week. In other words, learners would record and post a total of 12 videos. 
Additionally, these videos should last at least 1 minute and should not exceed 3 
minutes. Then, taking into account that not only should learners upload videos, but 
also provide some written feedback to their peers every time they share a video 
recording, learners should comment on at least 2 posts from their classmates. These 
should be sent through the comments section provided on Instagram. 

The teacher will create and share a class account for learners to share their weekly 
video blogs. It should be mentioned that Instagram profiles can be set to public or 
private. All participants are over 18, but due to privacy reasons, access was limited to 
only those implicated in the project. After this first step, the teacher will send learners 
the profile user and password so that they can start uploading their posts.  

Although editing is unnecessary, participants may decide to add some written 
messages, filters or even music to their video blogs as long as they follow an 
introduction-body-conclusion structure and the content is related to the given topic. 
Editing is not discouraged.  

Each week, participants were asked to discuss a different topic. They were: 
themselves, eating habits, pieces of news that struck them and leisure time, in this 
order of appearance. 

The following figures are example of the format layout when Instagram stories and 
vlogging is used. On the left, there is the main layout of the account and on the right, 
there is the layout of one of the vlogs. The face of the participants are hidden for 
privacy. 
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4.4. Instruments 

The following section is devoted to present the instruments used for this study. This 
study is a pre and post test design, with a vlogging intervention. The instruments used 
in this study are: the pre and post oral production tests, the vlogging tasks assessed 
by teachers, and the self-motivation questionnaire.  

4.4.1.Assessment by teachers 

With regards to the pre and post oral production test, a ranking scale was created 
following the standardised criteria proposed by the Common European Framework of 
Reference (or CEFR) in order to measure five categories of the learners’ performance: 
grammar accuracy, vocabulary range, thematic development, pronunciation, cohesion 
and coherence . 1

When it comes to the vlogs assessment criteria and instruments, during the month 
learners will be submitting their video blogs weekly, and the role of the teacher will be 
to watch and analyse the students’ performance and creations according to a 
checklist. This tool  is based on the CEFR standards with an additional aspect where 2

teachers will write additional feedback, which allows learners to track their progress. 
Additionally, at the end of the grid, there is a “notes” section for the teacher to 

include any necessary feedback. The learners would virtually receive this feedback by 
the end of the following week. However, should any learner have any doubts over the 
course of this month, the teacher would solve it in class. Furthermore, it should be 
mentioned that, since the teacher will be giving feedback every week, it will be 
possible to track the learners progress throughout the whole project implementation. 

The reasons behind using the Common European Framework of Reference criteria 
are several. Firstly, because these tools will allow learners to reflect on their practice 
and decisions in a comprehensible way (CEFR, 2001). In fact, according to Combe 
and Codreanu (2016), vlogs vlogs offer learners the chance to practice oral production 
skills as recommended by the CEFR. Additionally, this tool will raise awareness about 
the language learning process by making them compare their progress based on the 
rubric criteria as well as help learners to effectively set their own future learning goals 
(Glover, 2011). 

4.4.2.Self-motivation questionnaire 

In addition to the aforementioned instruments, the learners will take a final 
quantitative questionnaire once the project is over. This questionnaire will consist of 28 

 The rating scale for the oral production test can be seen in the Appendixes.1

 The complete tool can be seen in the Appendixes2
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questions following the Likert Scale. There will be four scales ranging from Strongly 
Agree to Strongly Disagree. 

Regarding the kind of questions asked, these will be arranged according to 5 
categories. Some would be about fluency and acquisition of language, for instance “I 
used a wide variety of grammar structures confidently” or “I can talk about daily issues 
confidently”. Then, some other questions were related to learning autonomy and 
motivation such as: “I can practice oral production alone” or “vlogs motivated me to 
use English daily”. Another category was linked to digital competences and some 
examples are: “The kind of phone I own interferes in the quality of my vlogs” or “using 
technology boosted my creativity”. Lastly, there was one more section devoted to 
project feasibility in which learners were asked: “It took me a lot of time to figure out 
how it works” or “vlogging takes a lot of of effort . 3

5. RESULTS 

The aim of this chapter is to analyse the data collected throughout the 
implementation of this research, piloted with 5 participants aged between 21 and 25 
years old. Thus, the vlogging project will be discussed in terms of the pre and post oral 
production test, the vlogging project itself, and the motivation questionnaire. 

5.1. The pre and post oral production test 

As mentioned in the methods section, a pre and post test oral production test was 
conducted and assessed by CEFR standards. The table below illustrates the average 
score obtained by learners on each category (0 being the lowest and 4 the highest 
mark) and also the average total result (out of 20). 

PRE-TEST POST-TEST

Grammar Accuracy 2.5 3,5

Vocabulary Range 2 3,5

Thematic Development 2.5 4

Cohesion and Coherence 2 3,5

Pronunciation 2 2,5

TOTAL 11/20 17/20

 To see the complete version check the Appendixes.3
 13
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The results show that a significant improvement can be seen between the scores 
students’ obtained in the pre and post-tests. Firstly, similarly to Wulandari (2019) and 
Aloraini’s research (2018), in which the vocabulary posts elicited more output from the 
learners, the participants vocabulary range and grammatical accuracy has 
substantially improved. This grammar and vocabulary improvement might be due to 
the fact that, before recording themselves for the vlogs, learners had to plan their 
speeches in terms of what they would be saying and how. In other words, they would 
be gathering vocabulary related to the topic or less simple grammar structures to 
make their vlogs richer.  

Consequently, this previous study time before each vlog recording is what has 
probably made them retain more information in the long run. Wulandari (2019) also 
indicated that learners would easily remember more words after looking them up and 
using them on the videos, since they used them in context, a phenomenon that could 
also be applied to cohesion and coherence, since learners started using more linking 
words to organise their speech.  

Then, as for the progress on thematic development, it can be stated that having no 
time constraints has allowed learners to better prepare their speeches and thus 
improve their performances. This finding aligns with that of Hung (2011), who 
discovered that by having no time limitations, the students felt more at ease in 
completing their clips. Indeed, due to the fact that they could practise as much as they 
needed before recording themselves, this has had a positive impact on their 
development.  

Regarding pronunciation, however, there has also been a positive progression 
although it is rather slight. The reason behind this may be an inadequacy on the 
participants ability to monitor their own learning in terms of pronunciation in contrast 
with that of other abilities. 

On the whole, the results depict that the implementation of the vlogging project 
outside the EFL classroom has, in fact, improved the learners’ oral production skills. 

5.2. The vlogging tasks 

When it comes to the vlogging tasks, during its implementation, which lasted a 
month, participants received feedback from the teacher once a week after having 
submitted their video blogs. The graphic below depicts the weekly evolution of the 
participants’ proficiency (0 being the lowest score and 18 the highest). The grade 
obtained is the average of the three video vlogs submitted.  

As it can be seen in the graph, the general trend among learners is positive 
throughout the four weeks. In other words, apart from students 3 and 4, whose 
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evolution suffered a drop on the second week, all participants substantially improved 
their EFL proficiency by the end of the implementation.  

5.3. The self-motivation questionnaire 

The aim of this instrument was to examine the learners’ perception and motivation 
towards the extensive implementation of a vlogging project. The questionnaire 
consisted of 28 statements arranged according to 5 categories: fluency and acquisition 
of language, learning autonomy, motivation, digital competence, and project feasibility. 

Thus, when fluency and acquisition of language are concerned it can be stated that 
100% of the learners either agree or strongly agree on the fact that vlogging helped 
them learn many new cohesive devices and vocabulary items while also using a wide 
variety of simple grammar structures. SimilarIy, vlogs also helped them express their 
thoughts more confidently and fluently. In contrast, only 80% of learners also felt 
confident to use more complex grammar structures.  

 15

7. I can speak English more fluently

8. I can express my thoughts better

5. I can talk about daily issues confidently

1. I learnt many new vocabulary items

2. I learnt many new cohesive devices 

3. I used a wide variety of simple grammar structures confidently

6. I can talk about my feelings confidently

4. I used a wide variety of complex grammar structures confidently

0 1,25 2,5 3,75 5

Table 5: Results obtained on fluency and acquisition of language

0

4,5

9

13,5

18

Week 1 Week 2 Week 3 Week 4

Student 1 Student 2 Student 3 Student 4 Student 5

Table 2: Results obtained on the vlogging tasks.
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These results are supported by other researches, such as that of Rahayu & 
Nurviyani  (2018) and Maulidah (2017) when it comes to the participants significant 
improvement on their speaking ability.  

Regarding learning autonomy, 100% of the participants either agreed or strongly 
agreed that vlogging for a month helped them improve their English level 
autonomously. They responded that vlogging has given them the opportunity to 
practice oral production autonomously and outside the EFL classroom. In line with 
Maulidah (2017), it can be stated that vlogging allows learners to better manage their 
own ideas and learning.  

As for motivation, despite 100% of the learners agreeing on vlogging having a 
positive effect, only 80% of the learners felt motivated to use English daily. These 
results align with those of Wulandari (2019), who claimed that her participants felt 
more motivated and self-confident because they were using a common platform 
among people of their age, and thus it became a pleasurable experience.  

Similarly, it can be stated that the whole set of participants felt more confident to 
speak English but only 60% of them found the vlogging task amusing, which can be 
linked to the feasibility of the tasks, as can be seen in the table below (Table 6). 

Considering the feasibility of the tasks, 40% of the participants acknowledged the 
difficulty behind vlogging. This answer is justified by the time students have to employ 
on preparing and recording themselves. In fact 60% of the interviewees claim that they 
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10. I can practice oral production alone

11. Vlogs helped me become an autonomous learner

9. I can improve my English level autonomously

0 1,25 2,5 3,75 5

Table 6: Results obtained on autonomous learning.

13. Vlogging had a positive effect on me

14. Vlogging made me feel more confident when speaking English

12. Vlogs motivated me to use English daily

15. I feel amused when vlogging

0 1,25 2,5 3,75 5

Table 7: Results obtained on motivation.
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needed to prepare a lot to record the vlogs and an 80% assert that the whole vlogging 
experience took them a lot of time and effort.  

Notwithstanding this, none of the participants had any difficulty or problem while 
using online platforms and all agree that vlogging was an efficient way to practice and 
learn English. This might be, perhaps, due to the fact that vlogging can take place 
anywhere and anytime. In other words, learners can choose to engage in the learning 
process whenever they are inspired and not necessarily following a fixed schedule. In 
fact, Lestari (2019) explains that the reason behind vlogging efficiency is that its 
advantages clearly outweigh its disadvantages. 

With regards to digital competence, the results are satisfactory since the whole 
group of learners either agree or strongly agree on the paramount role technology has 
played when boosting their creativity and English skills. These results are similar to 
those of Thorne and Black (2007) and Gokturk (2016), since both claim that online 
means allowed EFL students to develop their proficiency. Additionally, when it comes 
to technological devices, all learners agree that they did not need much to carry out 
the project and the kind of mobile phone they own did not interfere in the quality of 
their video blogs. 
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25. I liked using my mobile phone to learn English
26. Using technology boosted my creativity

27. It was easy using technology autonomously
20. The kind of phone I own interferes in the quality of my vlogs

23. I don't like using technology
24. I did not learn anything using my mobile phone

0 1,25 2,5 3,75 5

Table 9: Results obtained on digital competence.

28. Vlogging is efficient
18. Vlogging takes a lot of time

19. Vlogging takes a lot of effort
17. I need to prepare a lot to record vlogs

16. Vlogging is difficult
21. It took me a lot of time to figure out how it worked

22. Using online platforms is difficult

0 1,25 2,5 3,75 5

Table 8: Results obtained on task feasibility.
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6. CONCLUSIONS 

Based on the aforementioned findings, it can be concluded that the aims of this 
research, which were that through vlogging (1) the learners’ oral fluency would be 
enhanced and (2) EFL students would be more motivated to creatively convey their 
ideas and thoughts by producing L2 output, have been met. On one hand, the results 
of the pre and post oral production tests outline a meaningful increase on the learners’ 
average final score. Furthermore, when asked on the final questionnaire their 
perceptions towards their English proficiency after having carried out the project, 100% 
of the participants answered feeling more confident when speaking and expressing 
themselves in English. On the other hand, regarding motivation and creativity, the 
whole set of participants agreed on the positive effect vlogging has had when boosting 
their creative skills and the 80% felt motivated to use English daily because of the 
vlogging tasks. 

Therefore, it can be concluded that by means of vlogging, knowledge has been 
easily internalised (Bonk and Cunningham, 1998); student talk time has increased 
(Huang, 2015; Watkins, 2012), and their L2 proficiency has been enhanced (Iqbal Ali 
Akbar Hakim, 2016). 

Lastly, it should also be mentioned that despite some limitations such as time or 
amount of participants, the innovativeness of this piece of research lies in its context, 
since it is the first study on vlogging conducted in a Spanish/Catalan context. Then, 
when it comes to future lines of research, these could focus on contrasting the amount  
and quality of student talk time between men and women with a greater amount of 
participants during a longer period of time. 
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APPENDICES 

Appendix 1: assessment instrument for the pre and post oral tests. 

SCORE GRAMMAR 
ACCURACY

VOCABULARY 
RANGE

THEMATIC 
DEVELOPMENT

COHESION 
AND 

COHERENCE
PRONUNCIATIO

N

4

Simple and 
more complex 
grammatical 
forms with an 

excellent 
degree of 

control. The 
presence of 

errors does not 
impede 

communication 
at all. 

Uses veryday 
vocabulary 

always 
appropriately, 

with occasional 
use of some 

specific terms. 
Has a sufficient 
vocabulary for 
the expression 

of basic 
communicative 

needs. 

The content is 
relevant to the 
task and the 

listener informed

Discourse is 
logical and 
ordered. 
Using a 

variety of 
linking words 
and cohesive 

devices. 

It is mostly 
intelligible and has 

some control of 
phonological 

features at both 
utterance and 

word levels 

3

Simple and 
complex 

grammatical 
forms with a 

good degree of 
control. While 

errors are 
noticeable, 

meaning can 
still be 

determined. 
Mixes up 
tenses.

Uses everyday 
vocabulary 
generally 

appropriately, 
while 

occasionally 
overusing 

certain lexis.

Most of the 
content relevant 
but the listener is 
not informed on 

the whole

The speech is 
connected 

and coherent, 
using basic 

linking words 
and limited 
number of 
cohesive 
devices.  

It is mostly 
intelligible despite 
limited control of 

phonological 
features

2

Simple 
grammatical 
forms with 

some degree 
of control. 

Errors impede 
understanding 

at times. 
Tenses are 
mixed up.

Uses basic 
vocabulary 

reasonably and 
appropriately 

related to 
particular 
concrete 

situations.

Minor 
irrelevances and/
or omissions may 
be present. The 

listener is 
minimally 
informed.

The speech is 
not very well 

connected but 
uses some 

high-
frequency 

linking words.  

Has limited control 
of phonological 

features and it is 
often unintelligible 

1

Simple 
grammatical 

forms with very 
limited  degree 

of control. 
Errors impede 
understanding 
and meaning. 

Uses isolated 
words and 
phrases

Irrelevances and 
misinterpretations 
of the task may 
be present or 
most of the 

content may be 
irrelevant. Target 

listener is not 
informed.

Production is 
unlikely to be 
connected, 

though simple 
connectors 
(i.e. “and”) 

may be used.  

Has very limited 
control of 

phonological 
features and it is 

unintelligible 

0 Performance below 1

TOTAL 
SCORE
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Appendix 2: assessment instrument for the vlogging tasks. 

Appendix 3: motivation questionnaire. 

AREA CRITERIA YES NO

CONTENT
Did the learner discuss the topic requested in the 
assignment?

TIME 
MANAGEMENT

Did the learner talk for about 1 to 3 minutes?

VOCABULARY

Is vocabulary related to the topic?

Is vocabulary too basic?

Does the learner use less common vocabulary?

GRAMMAR

Is there any progress compared to other videos?

Do grammar mistakes hinder understanding?

Is grammar use accurate?

Are grammar mistakes repeated from other videos?

COHESION AND 
COHERENCE

Is the discourse well connected?

Does it follow the recommended structure?

PRONUNCIATION Do pronunciation mistakes hinder understanding?

FLUENCY

Are pronunciation mistakes repeated from other 
videos?

Is the learner making an effort to improve his/her 
pronunciation compared to the other videos?

Is speech smooth and confident?

Is speech interrupted by pauses?

Does the student hesitate too much?

Is the learner reading from a paper?

NOTES

After having carried out the project… Strongly 
Agree

Agree Disagree Strongly 
Disagree

1. I learnt many new vocabulary items

2. I learnt many new cohesive devices

3. I used a wide variety of simple grammar 
structures confidently
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4. I used a wide variety of complex grammar 
structures confidently

5. I can talk about daily issues confidently

6. I can talk about my feelings confidently

7. I can speak English more fluently

8. I express my thoughts better

9. I can improve my English level 
autonomously

10. I can practice oral production alone

11. Vlogs helped me become an autonomous 
learner

12. Vlogs motivated me to use English daily

13. Vlogging had a positive effect on me 

14. Vlogging made me feel more confident 
when speaking English

15. I feel amused when vlogging

16. Vlogging is difficult 

17. I need to prepare a lot to record vlogs

18. Vlogging takes a lot of time 

19. Vlogging takes a lot of effort

20. The kind of phone I own interferes in the 
quality of my vlogs

21. It took me a lot of time to figure out how it 
worked

22. Using online platforms is difficult

23. I don’t like using technology

24. I did not learn anything using my mobile 
phone

25. I liked using my mobile phone to learn 
English

26. Using technology boosted my creativity

27. It was easy using technology 
autonomously

28. Vlogging is efficient 
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